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Objectives
1. Explain the purpose and expectations of the
Arkansas State Standards
2. Describe the language and linguistic
expectations of the Arkansas/ CCSS
3. Integrate the Arkansas/ CCSS into speechlanguage pathology services
4. Use the Arkansas/ CCSS to plan a speechlanguage activity that is based on a theme
and the student’s level of academic
achievement and functional performance

Common Core Standards and
the NC SLP
Perry Flynn, M.Ed, CCC-SLP
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Common Core State Standards –
June 2010

Purpose and Expectations of the
Arkansas/ Common Core State
Standards

1.
2.
3.
4.

Research and evidence-based
Aligned with college and work expectations
Rigorous
Internationally benchmarked
– http://www.corestandards.org/
– Common Core App
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Why?

Where did they come from?

• Need for literate globally competitive
persons in the 21st century
– Critical readers

• Council of Chief State School Officers
(CCSSO)

• Thoughtfully engaged with literary and
informational texts

– Cogent reasoners
• Use evidence for deliberation

– Responsible citizens

• National Governors Association (NGA)
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CCSS Initiative, June 2, 2010

Legislation

Students who meet the Standards develop
the skills in reading, writing, speaking and
listening that are the foundation for any
creative and purposeful expression in
language.

• Elementary and Secondary Education Act
– No Child Left Behind
– Race to the Top

• Individuals with Disabilities Education
Improvement Act (IDEIA)
• Race to the Top
– Standards = level playing field
– Assessments
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Has Your State adopted the
Standards?
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Standards-setting criteria
• Essential – for academic college
courses/workforce training
• Rigorous – reasoning, justification,
synthesis, analysis, problem-solving
• Clear and specific – measurable
• Teachable and learnable – instructionally
manageable
• Grade-by-grade – limited repetitions
across grades

As of 1-30-17
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Standards-setting criteria

Academic Sections

• Essential – for academic college
courses/workforce training
• Rigorous – reasoning, justification,
synthesis, analysis, problem-solving
• Clear and specific – measurable
• Teachable and learnable – instructionally
manageable
• Grade-by-grade – limited repetitions
across grades

• Cross-Disciplinary Standards K-5: English
Language Arts & Literacy in History/Social
Studies, Science and Technical Subjects
• Standards for English Language Arts 6-12
• Standards for Literacy in History/Social
Studies, Science and Technical Subjects 6
- 12
© Copyright 2010. National Governors Association
Center for Best Practices and Council of Chief State
School Officers. All rights reserved.
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CCSS expectations for reading,
writing, speaking, listening and
language
• Comprehend and evaluate texts
• Construct arguments and convey intricate
information
• Strong content knowledge
• Adapt communication to varying demands of
audience, task, purpose, discipline
• Use technology strategically and capably
• Understand other perspectives and cultures

Language and Literacy
Expectations
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Key Points in English Language Arts
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Key Points in Language
• Language

• Speaking and Listening

– Students grow their vocabularies through
conversations, direction instruction, and
readings
– Help students determine word meanings,
appreciate nuances, expand their
repertoire
– Use formal English in writing and speaking
– Choose many ways to express themselves
– Vocabulary occupies its own strand

– Students gain, evaluate and present
increasingly complex information, ideas
and evidence through listening, speaking
and the media
– Focus is on academic discussion in 1:1,
small-group and whole-class settings
– Formal presentation and informal
discussion
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Examples from the Standards
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Some Examples
Speaking and Listening
• Grade 3 Comprehension and Collaboration:

• The standards build upon one another,
creating increasing complexity with each
year.

– #2 Determine the main ideas and supporting
details of a text read aloud or information
presented in diverse media and formats,
including visually, quantitatively, and orally.
(p.24)

Language Standards
• Grade 1 Vocabulary Acquisition and Use
- #5.a. Sort words into categories (e.g., colors,
clothing) to gain a sense of the concepts the
categories represent. (p.27)
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Language Progressive Skills, by
Grade (CCSS p. 30)

Let’s Take a Look

Look at Page 30 from CCSS.
What Language Expectations do
you see?
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The underlying structure for the
standards

Bloom’s Taxonomy

Comes from an old friend who has had a
little “work” done.
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Bloom’s Taxonomy

Bloom’s Taxonomy, cont.

• Creating: can the student create new product or
point of view? (assemble, construct, create, design,
develop, formulate, write.)
• Evaluating: can the student justify a stand or
decision? (appraise, argue, defend, judge, select,
support, value, evaluate)
• Analyzing: can the student distinguish between the
different parts? (appraise, compare, contrast,
criticize, differentiate, discriminate, distinguish,
examine, experiment, question, test)

• Applying: can the student use the information in
a new way? (choose, demonstrate, dramatize,
employ, illustrate, interpret, operate, schedule,
sketch, solve, use, write. )
• Understanding: can the student explain ideas or
concepts? (classify, describe, discuss, explain,
identify, locate, recognize, report, select,
translate, paraphrase)
• Remembering: can the student recall or
remember the information? (define, duplicate,
list, memorize, recall, repeat, reproduce state)
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Reading Standards

Bloom’s Taxonomy: Implications

• Screenshot of p. 36 with highlights

Look at page 36 of the CCSS.
What implications do you see
for Bloom’s taxonomy?
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Analyze a Standard

Analyze a Standard

•
•
•
•
•
•

•
•
•
•

Bloom’s Taxonomy
Syntactic Implications
Semantic Implications
Morphologic Implications
Pragmatic Implications
Phonological Implications
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Speaking
Listening
Reading
Writing

30
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Let’s practice

ASHA

•
•

• ASHA website on the Common Core
• http://www.asha.org/SLP/schools/Common
-Core-State-Standards--Resources-andReferences.htm

Speaking and Listening/ Comprehension and Collaboration Grade 2
1. Participate in collaborative conversations with
diverse partners about grade 2 topics and texts
with peers and adults in small and larger groups.
a. Follow agreed-upon rules for discussions (e.g.,
gaining the floor in respectful ways, listening to
others with care, speaking one at a time about
the topics and texts under discussion).
b. Build on others’ talk in conversations by linking
their comments to the remarks of others.
c. Ask for clarification and further explanation
as needed about the topics and texts under
discussion.
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Council for Exceptional Children
“The CCSS are laden with literacy,
numeracy, and cross-disciplinary skills, e.g.,
communication, collaboration, critical
thinking, and the use of technology.”

Application to Students with
Disabilities
http://www.thedailyshow.com/watch/thufebruary-16-2012/arne-duncan

Council for Exceptional Children
www.cec.sped.org
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Application to Students with
Disabilities
• The Common Core State Standards Initiative is
inclusive of students with disabilities.
• The Initiative emphasizes that “students with
disabilities … must be challenged to excel within
the general curriculum”
– (Common Core Standards Initiative, 2011a).
• The key for the success of students with
disabilities is how the special education
professionals use the standards to enable their
success.
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Extensions of the Standards for
students with intellectual
disabilities
• http://www.ncpublicschools.org/acre/standards/e
xtended/
• http://www.ncpublicschools.org/acre/standards/
extended-tools/
• http://ec.ncpublicschools.gov/disabilityresources/significant-cognitive-disabilities/ncextended-content-standards
• http://www.hknc.org/Literacy.htm
• http://dynamiclearningmaps.org/
36
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Case Study: John, a High School
Transition Student

Standards Targeted
•

• 18 year old student
with autism
• transitioning to a
work setting at a
grocery store
• preparing to
graduate with a
diploma (in NC) on
the Occupational
Course of Study.

•

•

•

•

Speaking and Listening Standards 11-12 Comprehension and Collaboration
1. Initiate and participate effectively in a range of collaborative discussions (one onone, in groups, and teacher-led) with diverse partners on grades 11–12 topics,
texts, and issues, building on others’ ideas and expressing their own clearly and
persuasively.
a. Come to discussions prepared, having read and researched material under
study; explicitly draw on that preparation by referring to evidence from texts
and other research on the topic or issue to stimulate a thoughtful, well reasoned
exchange of ideas.
b. Work with peers to promote civil, democratic discussions and decision making,
set clear goals and deadlines, and establish individual roles as
needed.
c. Propel conversations by posing and responding to questions that probe
reasoning and evidence; ensure a hearing for a full range of positions on a
topic or issue; clarify, verify, or challenge ideas and conclusions; and promote
divergent and creative perspectives.
d. Respond thoughtfully to diverse perspectives; synthesize comments, claims,
and evidence made on all sides of an issue; resolve contradictions when
possible; and determine what additional information or research is required
to deepen the investigation or complete the task.
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The SLPs Role in Helping This
Student Succeed

For example – the “Marzano
Strategies”

• Discussion/”counseling” to adapt
conversational “style” to a variety of partners
• Developed a conversation script
• Practiced in a familiar environment with a
familiar conversational partner
• Practiced in the unfamiliar environment with
the familiar partner
• Practiced in the unfamiliar environment with
an unfamiliar partner

Marzano, R.J., Pickering, D.J.,
Pollack, J.E. (2001). Classroom
instruction that works: Researchbased strategies for increasing
student achievement. Alexandria, VA:
Association for Supervision and
Curriculum Development.

Nine research-based instructional
strategies to increase student
academic achievement
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Instructional strategies that work
• Identifying similarities and differences (45% gain)
• Summarizing and note-taking (34% gain)
• Reinforcing effort and providing recognition (29%
gain)
• Homework and practice (28% gain)
• Nonlinguistic representation (27% gain)
• Cooperative learning (27% gain)
• Setting objectives and providing feedback (23%
gain)
• Generating and testing hypothesis (23% gain)
• Questions, cues, and advance organizers (22%
gain)
41

Universal Design for Learning
• Set of principles for curriculum
development that give all individuals equal
opportunities to learn
• Framework for creating goals and
intervention for everyone—individualized
to students’ unique needs.

Source: www.CAST.org/udl
42
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Universal Design for Learning links
general curriculum and special
education

Instruction for Students with
Disabilities

• Standards are designed so all students can
access them.
• Special education personnel provides access to
the standards through application of UDL
principles.
• While teachers are experts in curriculum, SLPs
are experts in adapting and differentiating the
curriculum based on the students’ needs.

• Common Core State
Standards anticipate
– The standards will
incorporate supports,
accommodations, and
related services to meet
the unique needs of
students with disabilities
– IEP goals will be aligned
with and chosen to
facilitate student
attainment of standards

“High-quality,
evidence-based,
individualized
instruction and
support services.”
CCSS

A perfect educational marriage.
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Role of Speech-Language
Pathologists

Should You Write The Standards As Your
IEP Goals?

• Speech-language pathologists play a critical role
in enabling the success of children with speechlanguage impairments.
• Using our knowledge of language, SLPs can
integrate the language expectations of the
standards with the speech-language skills of the
students.
– Providing interventions, accommodations, and
supports to facilitate success.

• No. The standards
are the general
curriculum, and IEP
goals need to be
individualized to the
unique needs of the
student.
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Goals are for EVERY body
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Data Collection
• Data should relate to curriculum standards
and IEP goals
• Should be valid and reliable
• Should be relevant to all parties involved
• Data can be useful for validating SLPs’
contribution to students’ education
• Students should keep their own data

• “Shorthand” version of goals by
teacher and teacher assistant desk
• Ideas to accomplish goals in
parents hands

47

48

8

9/27/2017

A Step-wise Approach
A Step-wise procedure can
facilitate integration of the
standards with speechlanguage services
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1. Review the Content Standards
• Review the content standards in all areas
– for the grade in which the student is enrolled
– And for prior grade levels – to identify content
that it is assumed the student has mastered
• Analyze standards for communication
expectations subsumed in the standard.
– What are the pragmatic, semantic, syntactic,
morphologic, phonologic, and metalinguistic
skills that the student needs for success?

1. Review the Content Standards for
the Grade

2.Determine Where the Child is
Performing
(Present Level of Academic
Achievement and Functional
Performance)

3. Review the Child’s IEP Goals,
Accommodations and Modifications

4. Review the Classroom Materials
and Analyze Instructional Style

5. Collaborate with Teachers

6. Design and Implement
Intervention

A 6-Step Approach to
Integrating the
Standards into
Speech-Language
Intervention

50

Power-deFur & Flynn, 2012

2. Determine Where the Child is
Performing
• Gather data
–
–
–
–
–

Intervention
Classroom work samples
Classroom observations
Teacher/clinician problems
Criterion-referenced assessments

• Look for patterns in the child’s communication
needs as they apply to the academic curriculum.
• Analyze the effect of various instructional
strategies, accommodations and modifications.
• NOTE: This can be identified by reviewing the
PLOAAFP.
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4. Review the Classroom Materials
and Analyze Instructional Style

3. Review the Child’s IEP
• Identify how the goals relate to the
communication skills needed for success
on the standards.
• Review the accommodations and
modifications to understand which
approaches enable the student’s success.

• Use of classroom-based materials
– Enables the child to see immediately the
connection between speech-language
services and the classroom.
– ensures that the clinician will not be spending
time using materials that are not relevant to
the academic expectations of the general
curriculum.
• Analyze instructional style of the teacher
– Observe classroom environment

– Engineer optimal communication
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5. Collaborate with Teachers

5. Collaborate with Teachers
(cont.)

• To be effective, speech-language
intervention needs to integrate with
classroom instruction.

• The speech-language pathologist and the
classroom teacher(s) will jointly decide on
the nature of the intervention:

– Mastery of strategies and concepts occurs
best when applied to real-word situations,
such as those in the classroom.
– Provision of strategies and supports for
mastering a skill is best when paired with
application of that skill within the
classroom.

– within the classroom in a co-teaching
situation
– in small, targeted groups within the
classroom
– or direct instruction by the speechlanguage pathologist in another setting.
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6. Design and Implement
Intervention

So, what does planning with a
teacher look like?

• The final step - integration of speech-language
intervention with the academic curriculum.
– Intervention may be appropriate in a pull-out
setting to teach specific skills.
– Ideally, the intervention will involve
collaboration between the speech-language
pathologist and the classroom teacher(s), with
some services provided in an integrated
fashion in the classroom.

Let’s look at a few video examples
• Planned weekly for 3 centers in a 1st grade
classroom
– For one hour of SLP’s time in classroom
per week, serving 4 students

• Incorporated math, technology,
pragmatics, expressive, receptive skills
• Divided up roles

57

Reading book, planning paradigm,
differentiated goals

Others Collaborators
•
•
•
•
•
•
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Teachers
PE Teachers
Art Teachers
Child Nutrition Workers
Secretaries
Custodians
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What to look for

Technology, Math concepts

• Look for compare and contrast activity,
and the integration of multiple content
areas

• Antenna compare and contrast
• Stephanie has trouble with one to one
correlation
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What to look for

Assigning Roles

• Notice the focus on the CCSS, division of
roles

• The whiteboard is yours – I’ll get the bed
from kindergarten- I think we’ve got it
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Wrap up

Collaboration (HOW)

This model was successful because:
• It is built on common core standards
• It builds relationships
• It includes carryover activities
• Teacher and SLP have joint responsibility for
students

•
•
•
•
•
•
•
•

– Intervention, reporting and dismissal

• Planning up-front saves time later
• It facilitates integration of multiple content areas
• It enables differentiated instruction and
differentiated responses
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Live in person
E-mail
SKYPE
Facetime
Drop Box/ Google Documents
Go To Meeting
Agenda/ planner/ homework folder
?
66
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Setting Matters and is as much about with or without typical
peers as it is the place
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Word Sort from: Words Their
Way, Bear, Invernizzi,
Templeton, Johnston

ADDITIONAL EXAMPLES OF
CLASSROOM CONNECTIONS

affection

commotion composition portion

distinction

omission

conclusion

regression

subtraction

collision

affection

extinction

permission

function

delusion

emission

explosion

caution

permission

junction
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Small group intervention
• Lead students in creating a
“word ladder”
• Write “country” and
“neighborhood” at opposite
ends
• Students fill in the ladder
with various terms that
describe geographic
groupings of people (e.g.,
settlement, neighborhood,
territory, precinct, city,
subdivision, state).
(Diamond, L. & Gutlohn, L. , 2009)
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Small group intervention

Word Ladder

– Historical context of
vocabulary
– The clinician creates a
timeline from the 1600s
to 2012
– Small group places the
terms “settlement,”
“territory,” and “city” on
the timeline

Country

Neighborhood

1600s

2012
71
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/s/ Drill Using Map Reading Skills and
K-2 Math/Science Words

A

B

C

D
brightness

1

sun

star

solar
system

2

size

science

Estimate

universe

3

season

scientists

decrease

earth’s
gravity

4

circular

gas

answer

distance
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Thanks to Kathleen Yates, Chesterfield Co Schools

Stopping by Woods on a Snowy
Evening by Robert Frost

Integration of Math Vocabulary
Kindergarten
• greater than, less than, equal to
• squares, circles, triangles, rectangles, hexagons,
cubes, cones, cylinders, spheres
• above, below, beside, in front of, behind, next to

Whose woods these are I think I know. His house is in
the village though; He will not see me stopping here to
watch his woods fill up with snow. My little horse must
think it queer to stop without a farmhouse near between
the woods and frozen lake the darkest evening of the
year. He gives his harness bells a shake to ask if there
is some mistake. The only other sound’s the sweep of
easy wind and downy flake. The woods are lovely, dark,
and deep, but I have promises to keep, and miles to go
before I sleep, and miles to go before I sleep.

Grade 1
• rectangles, squares, trapezoids, triangles, halfcircles, quarter-circles
• cubes, right rectangular prisms, right circular cones,
right circular cylinders
• halves, fourths, quarters, half of, fourth of, quarter of
75
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Review of Key Points

Contact

• The Common Core State Standards serve as the
framework for academic instruction
• The language expectations of the CCSS are
significant and can be used to guide your
speech-language intervention
• Develop your interventions based on your
analysis of the CCSS, classroom linguistic
expectations, and the student’s language skills
• Collaborate with the teachers, other
professionals, and families to identify key
language skills and intervention strategies

• Perry Flynn
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– pfflynn@uncg.edu and
www.uncg.edu/csd/faculty/perryflynn.html
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